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Context

In Tanzania, approximately 2.3% of children aged 0-17 are living with disabilities [L3]. Disability is one

several special educational needs (SEN) categories identi ed in the National Strategy for Inclusive
Education (NSIE) 2021/22-2025/26. The strategy calls for tailored support to help these learners thrive
[8]. Despite this, many children with disabilities remain excluded from basic education. Of the
estimated 400,000 school-aged children with disabilities, only about 11% are enrolled in pre-primary
and primary schools [10]. This limited access denies them the opportunity to learn and achieve

meaningful education outcomes [2,7,15].

The Go able efforts to advance inclusive education (IE) through
policies, s aness. However, implementation continues to face
signi cant ited investment and inadequate resource
allocatj ing and learning materials to cater for
pupil ools have few staff trained to
support p ining on IE [1,5,6]. However,
some ent (TCPD) is helping to

imp shools [9].

access and

A ki ocus
onm s. To

olL), approach.

[e]e] , valued,

gap among

tE8 ian of this
appr al Council

(MC), es ﬁn be

strengt

VY g8/ /44

Teachers from TO51-supported schools trained
to develop inclusive teaching and learning
materials.




Methodology

A mixed case study research design was used to explore the integration of IE agenda into TCPD and
assess its effectiveness in enhancing inclusive teaching practices. The study was conducted in

three phases: study design, data collection and analysis process, and reporting.
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Why the Coaching, Mentoring and Community of Learning
Approach Matters for Inclusive Education in Tanzania

Tanzania has adopted an inclusive education approach, aiming to ensure that all learners, includin
those with special education needs, have equitable access to quality education in mainstream
classrooms. This places a clear expectation on teachers to create inclusive learning environments that
accommodate diverse learner needs. However, many in-service teachers in Tanzania did not receive
training on inclusive education during their initial teacher education. This gap calls for targeted

in-service training and continuous capacity strengthening.
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Key Lessons Learnt

Unpacking the Coaching, Mentoring and Community of
Learning Approach

The Coaching, Mentoring and CoL approach is designed to strengthen teachers capacity to support
inclusive education by integrating inclusive practices into ongoing TCPD activities. It combines one-
to-one coaching, expert mentoring, and peer learning to build teachers knowledge, skills and
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lllustration 1: Mentoring, Coaching and Community of Learning Framework




Community of Learning for Inclusive Education

The TO5! project builds on the national TCPD framework, which requires all public schools to h
weekly CoL sessions during working hours. These sessions are peer-led, scheduled into the scho
calendar, and provide a structured platform for in-service teacher learning. They allows teachers to
share experiences, discuss challenges, and provide feedback to one another on lesson plans,
adaptations, classroom practices, inclusive approaches and other education issues they encounter.
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Fatuma Gilalah, head of school at Buhangija
Primary School in Shinyanga MC, facilitating a
community of learning session.

The ToTs have served as lead peer facilitators for i . They guide
discussions, model inclusive practices, and support their peers in applying new inclusive teaching
strategies. This model has proven effective. The inclusive education agenda has been meaningfully
integrated into CoL sessions, supported by relevant training materials. These sessions have provided
a collaborative space for shared inquiry, peer support and re ection, helping teachers develop

practical skills and adaptive strategies for inclusive classrooms. ‘



While the CoL model has shown strong potential, there is a need for a consistent reporting template

and monitoring mechanism to track progress, offer feedback, and provide ongoing support.

Coaching and Mentoring for Inclusive Education

While closely related, coaching and mentoring serve distinct purposes. Coaching focuses on speci ¢
tasks and skill development, while mentoring supports broader personal and professional growth over
time [4,11,14]. During project implementation, one of the key challenges was how to effectively deliver
the coaching and mentoring components of the approach. Insights from focus group discussions, as

well as re ections from the project team through a lessons learnt and force eld analysis sessions,

highlighted key learnings around these two elements. These are outlined as follows.
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Yohana Elias, head of school at Shilabela
Primary School in Shinyanga DC, consulting a
teacher on effective inclusive teaching practice.
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The overall goal of mentorship is transformative. It aims to build an inclusive mindset and culture at

the level of individual teachers, teaching teams and the school. Because it involves shifting attitudes
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and behaviours, mentoring is seen as a long-term engagement centred on ongoing support,

guidance and knowledge transfer. In this context, mentors are de ned by three core roles:

e Providing long-term guidance: Mentors should have strong knowledge and experience in inclusive
education. They serve as trusted advisors, offering continuous support as teachers navigate complex

situations and build con dence in inclusive practices.

e Modelling inclusive practices: Drawing on their own experiences, mentors are expected to share
practical strategies and demonstrate best practices in inclusive teaching, making their insights

relatable and applicable.

e Link teachers to professional development opportunities: Mentors are also expected to stay
informed about current trends and opportunities in inclusive education. They play a key role in
connecting teachers to relevant resources, learning opportunities and workshops that support

teachers ongoing professional growth.

Beatus Manumbu, district school quality assurer,
providing feedback to teachers at Ngwalukwa A
Primary School in Shinyanga DC, following classroom
observation.








































